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[bookmark: _Int_Txvbn7hT]My emerging pedagogy is rooted in the individual experiences, theories, and reflections that I have encountered so far in this program. I cannot believe the amount of knowledge I have gained in the last four months, each piece shaping a bit of my core teaching beliefs. I understand that teaching is not just delivering content, it is a relational, ethical, and evidence-informed practice that requires continual growth and reflection on myself and my work. I am drawn to various philosophies for varied reasons. I follow essentialism because I value the importance of foundational skills, especially in core subjects such as literacy and math; they are tools that empower students to access further knowledge. I draw on perennialism for its ideas on how education cultivates reasoning and engagement with the world, which in turn helps students make sense of themselves and the world. I also feel connected to progressivism because it affirms my belief in collaboration and to teaching the whole child: mind, body, and spirit. Through EDUC 393 and my other courses, I have come to understand that learning is shaped by the brain, culture, identity, and relationships.While my theories are developing, I am firm on meeting students needs including feelings of trust, safety, and belonging, to fully engage them academically. This growing awareness is shaping my values the pedagogical stance I am constructing that integrates educated theory with practice, honouring diversity, and recognizing the need to take care of students emotionally and academically. 
Pedagogical Philosophy
	My pedagogical foundation is shaped by the ways I understand what education is, how learners build knowledge, and what values guide my practice. Through ontology, I see education as a continuously evolving structure and grounded in foundational knowledge and responsive to lived experiences of students. This aligns with essentialism, emphasizing the importance of foundational skills as tools to empower students to access the world. We know from Dr. Anita Archer that students need these essential learnt skills to go from novice to expert on the continuum (Center for Dyslexia, 2019). Without essentialism, there is a loss of knowledge needed to move forward in a student's learning journey. I also connect with perennialism, which positions education as a pursuit of deeper truths and critical dialogue. This is important so that students learn the facts and the reasoning behind them, leading to better questioning and engagement. As a student teacher, I am learning how important it is to find evidence-based resources in teaching, and to always look closely and question what I read to not fall into trends and false knowledge (PaTTAN, 2024). We want this knowledge for our students as well, so they can ask questions and gain more. My thinking shaped by progressivism is in how it views reality as dynamic and leaning as something constructed through experience, collaboration, and meaningful engagement with real world problems. Teaching through shared experiences and collaboration also pushes back against the individualistic expectations of Western society, showing students that success is not relationally exclusive. 
 Epistemologically, knowledge is built through interaction, between the brain and the environment, between learners and cultures, and individuals and communities. This understanding reflects constructivist and sociocultural theories and is supported by research showing that the brain grows through interaction with language, people, and through purposeful practice. Axiologically, my values as an educator are grounded in care, equity, and responsibility. Teaching is an ethical practice that requires cultural humility, relational trust, and a commitment to support all learner's strengths and needs. These philosophical foundations shape my emerging pedagogy by helping me understand not only what I teach, but why and how I teach in ways that honours students’ identities, supports their growth, and promotes meaningful, lasting learning. 

Responsibilities and Professional Identity
As I develop my pedagogy, I am becoming increasingly aware of responsibilities and ability needed from teachers. One of the most foundational responsibilities is creating a leaning environment where students feel safe, valued, and supported. Research on the brain and learning emphasizes that trust and relational safety, what some refer to as “relaxed alertness” are prerequisites for cognitive engagement (Corbin, 2017). Building rapport is the groundwork for attention, motivation, and resilience. It is also my responsibility to foster a sense of collectivism in the classroom, where students feel connected to one another and recognize the value of cooperation over competition. This relational grounding builds and authentic alliance with the students, sustained by care and trust, where the kids invite challenge because they know they are valued and respected. 
Developing professional expertise also means grounding instructional decisions in evidence rather than trends or myths. Throughout this term, there has been a recurring theme of needing to critically examine common misconceptions in education, such as multiple learning styles, multiple intelligences, or the belief that explicit instruction is inherently passive. Understanding that these ideas persist, and that they do not hold up under research, has helped me recognize the importance of evidence-informed practice. As an emerging educator, I know my responsibility to use an evidence-based approach to design instruction that is accessible and effective for all learners. This includes understanding developmental theories, literacy sciences, social-emotional learning, and the cultural contexts that shape students’ experiences. Teaching is about what I know, and about how I use that knowledge to support the diverse strengths, needs, cultures, and identities of students in my class.
Teaching Practices and Learning Environment
 	My teaching practices are grounded in a commitment to supporting the whole child, academically, socially, emotionally, and culturally, because learning is inseparable from well-being. Brain research reinforces that students cannot access higher-level thinking when their basic needs are not met (McLeod, 2025). They need emotional safety, predictability, and trust to reach a state of “relaxed alertness” (Corbin, 2017). Co-regulation, relational attainment, and routine help students regulate their present, and developmental theorists like Maslow remind us that belonging and emotional safety must come before academic challenges. I also recognize that culture acts as a cognitive scaffold, shaping how children process information, develop identity, and make meaning. This aligns with many other educational theorists such as Bandura (Nolan, 2025) and Bronfenbrenner (1994), who emphasize that learning is social, experimental, and influenced by relationships. I view SEL skills, such as self-regulation, emotional control, empathy, problem-solving, and perspective-taking, as foundational skills just as important as reading and writing. These elements enable academic learning. 
Within this supportive environment, I integrate elements of essentialism, perennialism, and progressivism in ways that honour the diverse needs of learners. Essentialist practices guide my commitment to foundational skills because these skills give students access to knowledge and confidence as learners. I value structured, explicit instruction that is delivered in interactive and scaffold ways, as a necessary part of supporting students. Perennialist ideas shape my desire to create opportunities for thoughtful conversation, reasoning, and engagement with meaningful questions. These dialogues build intellectual skills along with empathy, perspective, and SEL competencies (Foundations of Education, n.d.). From progressivism, I draw a belief in experiential learning, collaboration, and inquiry. Students learn deeply when they can explore ideas, connect learning to real life, and work with peers in ways that reflect social nature of knowledge.
Supporting the whole child also means creating an environment where all students can succeed academically and emotionally, with instruction that honours their lived experiences, cultures, and identities. The First Peoples Principles of Learning remind me that learning is holistic, reflective, reflexive, relational, and that it nurtures self, family, community, and land. In practice, this means incorporating authentic Indigenous voices, story as a source of knowledge, opportunities for relationship with land, and creating culturally safe spaces where Indigenous students do not have to leave parts of themselves at the door. Trauma-informed practice also guides me to see behaviour as communication and to prioritize emotional safety and trust as the foundation for cognitive engagement. Social-emotional learning and culturally sustaining pedagogy intertwine to support students in developing confidence, communication, self-awareness, and resilience. Within this, broader vision, MTSS and UDL function as structures to ensure that instruction is responsive, flexible, and grounded in evidence rather than assumption or unproven concepts like learning styles. My goal is to shape a classroom community where students feel belonging, take risks safely, and grow as thinkers and people. In a space built on identity, care, foundational skills, and meaningful learning experiences, every learner can thrive as a whole human being, not just a student. 
Conclusion 
My developing pedagogy is grounded in a blend of essentialist, perennialist, and progressivist philosophies, shaped by evidence-based practice, and guided by my commitment to relationships, equity, and student growth. I am learning that effective teaching requires both deep knowledge and care, an understanding of how the brain learns, how culture shape's identity, and how instructional decisions can either open or limit opportunities for students. As I continue to educate myself, I am committed to refining my practice, challenging my assumptions, and creating learning environments where every student feels seen, supported, and capable. My goal is for students to leave my classroom not only with strong literacy foundations, but also with confidence in their identities, the ability to collaborate meaningfully, and a sense of belonging in community. My pedagogy will continue to evolve, but the foundation is so clear. It is in the belief of power of relationships, importance of foundational skills, the value of meaningful inquiry, and the responsibility to teach in ways that honour the diverse lives and future of all learners. 
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